
43Module 2: Contexts of Development

•• African American students also report that their parents have high expectations for 
them, but the expectations are not as high as the parents of White American students 
(Ogbu, 2003).

These different expectations among parents may reflect their beliefs about the benefits of 
education. For example, African Americans are more skeptical of how helpful education will 
be, because many believe that even with an education their children will be discriminated 
against and their opportunities for success will be limited (Ogbu, 1994, 2003). Hence, African 
American students have fewer negative views of the future when they think about not being 
educated, whereas Asian American students have a greater fear of negative outcomes or failure 
when they think about not being well-educated (Steinberg, 1996).

Broader cultural beliefs about the benefits of education may lead to parents’ being either 
more or less involved in their child’s education. The connection between parental involve-
ment and broader cultural beliefs is important because higher parental involvement is con-
sistently linked to higher academic achievement (Choi, Chang, Kim, & Reio, 2015; Jeynes, 
2008). African American parents have been found to participate less in school functions, 
such as parent–teacher organizations, workshops, and open houses, than White American 
parents and to be less likely to help their children with homework or check that homework 
has been completed (Ogbu, 2003). Lower parental involvement among African American 
parents most likely results from a misconception that the school does not need their help to 
educate their children, with the result that these parents may not understand the importance 
of their role at school or as homework facilitators (Ogbu, 2003; Steinberg, 1996). In con-
trast, Asian Americans are highly invested in the school system, and Asian American students 
spend substantially more time on homework than do White Americans (Steinberg, 1996). 
In short, families (microsystem) are influenced by cultural beliefs (macrosystem), particularly 
with regard to parental involvement in education and interactions with the school setting 
(mesosystem).

Teachers and educators need to be reminded that differences among beliefs in and support 
for education exist not only between ethnic groups but also within ethnic groups. The value 
each student’s family places on education should be considered outside of his or her ethnicity. 
As with many of the contexts of development we have discussed, teachers may have little ability 
to change the cultural values or beliefs held by their students’ parents. Teachers should, however, 
continue to provide encouragement and support for the importance of education among all 
students, regardless of race, ethnicity, or SES.

FIGURE 2.3     Interrelationships. Systems are interdependent and exert direct and 

indirect influences on the individual.
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